While the research literature on teaching as a form of scholarship has been growing, there has been a concomitant growth in understanding that teaching itself is a kind of performance--an interactive dramaturgical relationship between students and teachers with potential positive outcomes for student learning, motivation, discovery, and community. This performance script, which focuses on teaching in a world impacted by September 11th, is intended for use in any classroom or conversational setting where educators, professors, students, or teachers might gather. Readers stand around the room, close to the audience, and share space with them. (Contains 32 references.) (SM) Reproductions supplied by EDRS are the best that can be made from the original document.
all becoming both more common and far more accepted as means for communicating important social understandings, social criticism, and powerful emotion-laden social science research. Such work has been especially useful in medical and cancer-related contexts (see, for instance, Gray & Sinding, 2002) , but also in helping communities to understand the impact of food, food production, and family farms on neighborhoods and communities (see, for instance, McCall, 2001 , or Thorp, 2003 , and in the form of psychodrama, a tool both therapeutic and explanatory, for a variety of psychological treatment contexts.
Against this sociological and anthropological backdrop can be viewed a second issue: teaching as performance. While the research literature on teaching as a form of scholarship (Boyer, 1990 ) has been growing, there has been a concomitant growth in understanding that teaching itself is a kind of "performance"an interactive dramaturgical relationship between students and teachers in which the potential positive outcomes are virtually unlimited: student learning, motivation to learn, discovery, skill acquisition, the creation of a self-contained "community" which, in its higher realization, is a journey not only intellectual, but also moral, spiritual, and self-revelatory (Palmer, 1993) . It is clear that much teaching which goes on does not exhibit those characteristics, but the reemphasis on undergraduate and graduate teaching which has derived from major criticisms of higher education in the 1990s has driven a re-examination of teaching and its role in several aspects of higher education more broadly: the "value added" concept, the marketing of institutions in a highly competitive environment, and, more purposefully, the questioning of the proper roles of the faculty. In an era when reconsideration is being given to reward structures which acknowledge and recompense faculty for excellent teaching, teaching as an 3 interactive performance between students and faculty is once again at the forefront of serious intellectual thought around the purposes of the university writ large.
YVONNA LINCOLN:
September 11 strode onstage without lines, without script, without character, but with enough force and horror to alter the play forever. September 11 has changed the way many in the professoriate view their own teaching, the role, form and nature of content, and the place of values in classrooms. As asked, "What will we tell the children?" According to Svi Shapiro (2002) , the issues on the table for teachers and professors are "the value of human life and public service, the danger of directing anger toward whole groups of people, the need to examine critically the global conditions that spawn terrorism, and the destructive social and psychological effects of modernity" (Shapiro, in Chronicle of Higher Education Online, 7/21/02). Since the national tragedy of September 11, the question of what teaching is, and what will be taught, has never seemed more pressing. When we perform acts of teaching, how will those daily dramas be influenced by our views on the meanings of 9/11 for us as citizens, and as global participants in the political lives of those both near to us, and in far distant lands?
MARY WEEMS:
Yvonna asks me to write about my post 9/11 teaching and I re-see Gloria Ladson-Billing reminding last year at the AERA conference that terrorism was here long before 9/11/01, and that I, she, we are all victims. I feel June Jordan's spirit and am certain she wrote about this before she died. stores, and other public establishments. In Champaign, Illinois, the flags appeared in window after window of Central High School, the large public high school I ride by everyday on my bicycle on the way to campus.
In the weeks after 9/11/01 everywhere I looked, I saw flags of every type, size, and shape: flag-pens, flag mousepads, flag-stickers, flags on poles that waved in the wind, flags on coffee cups, flags on radio antennas, big, little, and medium-sized flags. Flags so big they covered football fields. Songs about flags became popular, songs with lines like, "Red, White, and Blue, these colors don't run."
Last spring a woman in Urbana, Illinois, made up a questionnaire and asked storekeepers why they had flags in their windows. "I was just curious," she replied, when asked why she had done this. Store owners reacted in anger and accused her of being a troublemaker.
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People called the local talk radio station and wrote letters to the editor of our local paper.
They said she was being unpatriotic.
MICHELLE ME/ROBIN HUGHES:
Death, ghosts, orphans, analyses of U.S. imperialism, Middle East politics, and the fears of what's yet to come sit in the same room and need to sit in the same text. That said, tears can't trump analysis, but so too analysis can't evacuate emotion. In fact, the binary of grief and analysis must collapse. Even further, because we challenge what has been U.S. foreign and domestic policy does not release us from the responsibility to critically examine this assault. The intellectual, political, and ethical task of interpretive social scienceof living and working ethically on projects of meaningis to join the contradictory genres of writing and coping, to seek evidence, and to ask Why and What next through the streams of tears.
AUDIENCE: AND LOIS ECHOES HER:
Out of the depths of our pain we must hold on to our responsibilities. We must not mince words as we represent ourselves and others in our work. We must not paper over and attempt to explain away that which can have no explanation or excuse. For an engaged activist research agenda can tolerate nothing that is fundamentally wrong. And we cannot and should not be lulled by the drug of objectivity or deconstructionism, nodding off as we pick apart categories and refuse to name any wrongdoing for fear being labeled modernist or perhaps worse, politically engaged. We get close, and that closeness touches chords within our heart and our soul that match those of the people with whom we work. We need to continually be mindful of inscribing in the social science literature vengeful and hateful 6 6 apologetics for the status quo. But in doing so, we need to remember that some behavior is plain wrong and must be labeled as such as we work toward a more just and equitable society. We cannot shirk our responsibilities as intellectuals by hiding the cloak of overly meek or inward-looking social science, whether quantitative or interpretivist (Weis, 2002, p. 154 Step
Step
All in a row
The music didn't breathe It just kept coming out High notes and low High and low again
Ama -a -a -zing grace How sweet the sound
Many people were crying
The pipers acted like they were doing What they always did when people were sad I will never forget them I wonder if I will ever see them again against Bush: "The President is doing this for political gain"; "The Administration has the right to act quickly"; "The Constitution says we the people, not we the government. You can't just let the President decide things on his own"; "Killing Saddam Hussein won't bring a solution"; "There are career terrorists. The only way to stop them is to put them away for good" (Clemetson, 2002, p. 20 seem to name only a temporal event (either within history or an event that ruptures it) but it is also profoundly spatial. We can approach this form through the spatial problematic of governing and warring through immanence, especially in the constitution of a U.S. one white apron, and a large iron pot, she set out on a long walk.
Her tongue thick with the goodbye she'd just acted out on the movie set, spelled the word "wind" as she walked out into a world that was no longer
America, but could have been anywhere. We can bring contradictions, and bitter irony to bear, as Freundlich does:
All right, let me see if I understand the logic of this correctly. We are going to ignore the United Nations in order to make clear to Saddam Hussein that the United Nations cannot be ignored. We're going to wage war to preserve the UN's ability to avert war.
The paramount principle is that the UN's word must be taken seriously, and if we have to subvert its word to guarantee that it is, then by gum, we will. Peace is too important not take up arms to defend. Am I getting this right? Further, if the only way to bring democracy to Iraq is to vitiate the democracy of the Security Council, then we are honorbound to do that too, because democracy, as we define it, is too important to be stopped by a little thing like democracy as they define it. Also, in dealing with a man who brooks no dissension at home, we cannot afford dissension among ourselves. We must speak with one voice against Saddam Hussein's failure to allow opposing voices to be heard. We are sending our gathered might to the Persian Gulf to make the point that might does not make right, as Saddam Hussein seems to think it does. And we are twisting the arms of the opposition until it agrees to let us oust a regime that twists the arms of the opposition. We cannot leave in power a dictator who ignores his own people. where, and when (at least when "they" attacked, less so when "we" did). The coverage, however, rarely enters the dangerous territory of why. Why us, why now, why those buildings, why the mass hatred? Why terrorism, why mass destruction, why this form of international assault?
Descriptive research, I worry, will no longer do. In our research we are now obligated to interrogate Why, assuring that analyses of history and justice are joined; discussions of what "is" are yoked to "what has been" and "what must be." Why raises hard questions, negotiated genesis stories, contentious histories. Given the shrinking community of people who are allowed to speak, the scripts for public intellectuals must grow correspondingly bold. (Fine, 2002, pp. 139-40) stories that challenge hegemonic narratives of the "peace" of war (see Kitzinger, 2001; Scott, 1992; Wilkinson, 2000) . Recognizing that no one is "uncontaminated," to find material beneath the ideologies, we have to search for complexity, evidence, those who stand alone and peer, more explicitly perhaps, into the messages carried not only in words but in bodies (Fine, 2002, p. 141 The pressure is even greater for Muslim students. A colleague who teaches at a university with a large Muslim population noticed in the weeks after the attack that women dressed in chadors avoided eye contact with non-Muslim students and staff, so intense was the intimidation they felt (Boyle, 2001 -2, p. 13).
IVAN BRADY:
A Palestinian woman brought up in New York, Suheir Hammad, wrote one week after the 11th:
I do not know how bad a life has to break in order to kill.
I have never been so hungry that I willed hunger.
I have never been so angry as to want to control a gun over a pen. We must seek the words of dread and speak them back in ways that interrupt the dominant script. (Fine, 2002, p. 138 ... It is not enough to foster discussion and debate about the roots and consequences of the terrorist attack. We also need to spend more time discussing with our students the importance of dissent in the preservation of democracy. (Boyle, 2001-2, p. 13) MICHELLE FINE/ROB LEFFEL In critical interpretive social science, using numbers or words, we need to find and foreground those who speak alone for many. In statistics, these "cases" are called the "outliers," and in qualitative analyses, these are cases that stand apart from the others.
This means we cannot only report those who fall along the slope of the majority of cases; we cannot only document those themes that emerge most frequently.
It is important to understand that majorities and "consensus" don't represent well the bandwidth of popular consciousness. By presenting a social science of consensus, we not only distort variation in the "common sense," but we may consolidate that very frozen, solid group that believes they speak for all. As in looking for the case that dares to stand alone, another site for getting beneath the ideologies, for encountering "counter stories" (Harris & Playing the patriotism card or the veteran card is a shameless attempt to discredit and intimidate dissenters, which is easier than proving them wrong.
The real divide is between those who see open debate in a democracy as a weakness and those who see it as a strength.
The antiwar demonstrators may be wrong about some things, but they're right about that. (Chapman, 2003, p. A10) IvAN BRADY:
Such reasoned and sensitive positions are precisely what Americans need in this difficult time. Our nation will not be made stronger or safer by an imposed unity, nor will it be prodded on the right path by simple-minded protest. It will be strengthened, however, by the free exchange of ideas.
We need to talk about the United States' relationship to the Muslim world, about the military and diplomatic choices that our nation faces, about the moral complexity of retaliation, about the psychological burdens of fear, about the great American traditions of civil liberties. Colleges and universities know how to foster those discussions; it is what we do best.
As teachers and staff members, we cannot be afraid to break the silence that the brutal events of September 11 imposed on us. In fact, we are obliged to do so, by our commitment to education, by our commitment to democratic principles, by the memory of our dead. (Boyle, 2001-2, p. 15) NORMAN DENZIN:
The issue is not the individual cases of scholars who lacked the moral courage to face up to their past, but rather the refusal of the scholarly community to own up to its conspiracy of silence. (Chronicle Daily Report, 3/10/03)
We have to talk about violence, too. Rowan Williams says:
The truth is that if we respond violently, our violence is going to be a rather different sort of thing. It is unlikely to have behind it the passion of someone who has nothing to lose, the terrible self-abandonment of the suicidal killer which is like a grotesque parody of the self-abandonment of love. It is not that we are "naturally" less violent or more compassionate. The record of European or American military engagement should dispel that illusion. Be we are not acting out of helplessness, out of moral and imaginative destitution that can only feel it is acting at all when it is inflicting pain and destruction. (Williams, 2002, p. 268) There is hope in believing that the bottom line of human nature is ultimately one of sociability, not social pathology.... On September 11th in the viciously culture-bound attacks on New York City and the Pentagona fireball of hate and anger exploded in the face of trust. America showed another side of self-interest as it moved to embrace its own in the wake of this tragedy and began to build a levee of heroic strength, high-risk relief, and soothing words to stem the tide of outrage and tears. Although retracted in scope from a global perspective and mostly unrecognized in the wrenching national pain of the moment, the prospect for global humanity known and cherished was insinuated in that resurrected solidarity. The blow knocked the wind out of most of the world. The pain was human, not just American, and thoughts of commonalities were showing up in word and gesture everywhere, including ground zero. Some unlucky souls in the tower attacks realized that they were trapped above blazing holes of concrete , steel, airplane fuel, and annihilating smudge and smoke that blocked all passages of escape. Those chose to jump to certain death rather than face a terrifying immolation. Hope for the species flickered briefly in a tiny sign on the way down. Some of the jumpers were holding hands. I don't know what you can call that in anthropology. I don't know how to teach its deeper meaning to terrorists or the Taliban. I only know that it has to be said and that we have reason to hear it, all of us. (Brady, 2003, p. 196-7) :fig But to get back to the main issue: we have something of the freedom to consider whether or not we turn to violence, and so, in virtue of that very fact, are rather different from those who experience their world as leaving them no other option. But if we have that freedom, it ought to be less likely that we reach for violence as a first resort. We have the freedom to think what we actually want, to probe our desires for some kind of outcome that is more
than just mirroring what we have experienced. The trouble is that this means work of the kind we are often least eager for, work that will help us so to understand an other that we begin to find some sense of what they and we together might recognize as good. It means putting on hold our most immediate feelingsor at least making them objects of reflection;
it means trying to pull apart the longing to re-establish the sense of being in control and the longing to find a security that is shared. In plainer English, it means being very suspicious of any action that brings a sense of release, irrespective of what it achieves; very wary of doing something so that it looks as if something is getting done. (Williams, 2002, p. 270) MARY WEEMS:
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